
 

 

EVALUATION OF STUDENTS WITH AUTISM 

A student with autism is one who has been determined to meet the criteria for autism as 

stated in 34 CFR, §300.8(c)(1). Autism means a developmental disability significantly affecting 

verbal and nonverbal communication and social interaction, generally evident before age 

three that adversely affects a child’s educational performance. Other characteristics often 

associated with autism are engagement in repetitive activities and stereotyped movements, 

resistance to environmental change or change in daily routines, and unusual responses to 

sensory experiences. Students with pervasive developmental disorders are included under this 

category. The team's written report of evaluation must include specific recommendations for 

behavioral interventions and strategies. 19 Texas Administrative Code § 89.1040. (c)(1) 

Initial Referrals 

The assessment team point of contact (Diagnostician or LSSP) in consultation with SLP should 

review referral information to determine the appropriate format for assessing the child 

through collection of teacher information, parent provided information such as outside 

evaluation or records, medical records, if possible informal observation of child. Age and 

communication skills should be considered when the group of qualified professionals is 

determining how best to assess the child via arena or easel format or a combination of both.  

Arena Assessment-observational/play-based/assessment group setting 

 Such as ADOS-2, PEP, CARS-2 

Easel Assessment-traditional standardized batteries, one-to-one setting 

Diagnostician 

 Completes cognitive, formal adaptive behavior, and achievement testing 

 Complete the physical/motor portion of the evaluation  
o OT/PT completes their parts as appropriate 

 Obtains medical/outside evaluation records as needed 

 Write related portions of the FIIE  
 
Speech Language Pathologist  

 Conducts the speech/language portion of the evaluation 
o Pragmatics 

 Completes the language proficiency section of the FIIE      

 Completes the assistive technology portion of the evaluation 

 Write related portions of the FIIE  
 



 

 

Licensed Specialist in School Psychology  

 Conduct the sociological and emotional/behavior portions of the evaluation using a 
variety of assessments tools such as  

o General Broad Behavior Rating Scale  
o Parent/Teacher/Self Report 
o Autism Specific Rating Scales 
o Directly administered student assessment for Autism 
o Adult Reported Behavior Scales for Autism (Parent & Teacher) 
o Self-Reported Behavior Scales if applicable 
o Additional instruments as needed to assist in identification/differentiation: 
o Adaptive Behavior Scales  
o Social Skills Rating Scales  
o Executive Functioning Scales  

 Use strategies  to gather relevant information to include 
o Conducting observations 
o Leading parent interviews 
o Conducting teacher interviews 
o Completing FBA/BIP (if needed) In Home/Parent Training portions of the 

evaluation 

 Write related portions of the FIE 
o Include specific recommendations for behavioral interventions and strategies 

 Attend  the ARD  
 

In order to make an informed decision the group of qualified professionals should provide 

information to LSSP prior to developing summary and recommendations.  Meet to review 

data. (Can be done through conference call) 

 Questions to ask: 

1. Does the assessment data paint a picture of the child? 

2. Discuss any departure from standard assessment procedures. 

3. Can the team explain any discrepancies in the data? 

4. Is the information cohesive in interpretation? 

 

 

 

 

 



 

 

Develop draft Autism Supplement (if the student qualifies with an AU eligibility) 

19 Texas Administrative Code § 89.1055(e) for students with autism/pervasive 
developmental disorders, information about the following shall be considered and, 
when needed, addressed in the IEP: 

 
1. Extended Educational Programming  
2. Daily Schedules  
3. In-Home and Community-Based Training or viable alternatives 
4. Positive Behavior Support Strategies  
5. Futures Planning  
6. Parent/Family Training and Support / Information 
7. Staff-to-Student Ratio  
8. Communication Interventions  
9. Social Skills Support  
10. Professional Educator/Staff Support  
11. Teaching Strategies  
 

In-Home/Community Based Training 

This training is primarily intended to promote generalization of desired skills and behaviors 

from school to the home and/or community settings. The trainers will target identified 

skills and behaviors that have been mastered in the educational setting but need 

generalization of skills to the home and/ or community settings. The training may address 

behavior, self-care, communication and socialization skills. It is not intended to promote 

the acquisition of new skills nor is it intended to improve academic skills (i.e. tutoring or the 

completion of homework assignments). As generalization of the targeted skills occurs, the 

training will shift from the trainer to the parent (via Parent Training) to facilitate long-term 

maintenance of the skills and behaviors. 

For initial evaluations,  the group of qualified professionals may consider In-

Home/Community Based training for addressing skills and behaviors that have not been 

mastered in the school setting, but that are determined to be a serious safety deficit for the 

child (e.g., physical aggression, running away behavior, compliance to adult directives). In 

addition, the training might address age appropriate functional life skills that are not 

mastered yet in the school setting, i.e. toileting, tooth brushing and dressing. These skills 

should be introduced and routinely incorporated into the daily school schedule. Teachers 

will work collaboratively with parents to promote continuity of learning across settings.  

 



 

 

Parent Training 

Parent Training is designed to teach parents skills through observation, modeling and 

participation in a variety of activities. This training is for parents to acquire an 

understanding of their child’s disability and for them to become familiar with the learning 

principles and effective teaching strategies which will assist in promoting the generalization 

of skills from school to home. The various training activities may include, but not limited to, 

district- wide parent trainings, web-based training, and/or conferences that are provided 

throughout the school year. Informational videotapes may also be provided as a resource.  

Parent Training can also consist of direct training by the child’s teacher, a district employee, 

or contract service provider who has the necessary knowledge and skills.  

**Neither In-Home/Community Based nor Parent Training is intended to occur throughout 

a child’s educational career. Rather, the needs are to be addressed at each annual ARD 

Meeting or sooner depending on the student’s individual needs. The evaluation will be 

reviewed every three years or sooner depending on the child’s educational needs. 

Discontinuation, Decrease, or Increase in Services 

Discontinuation, decrease, or increase of either In-Home/Community Based and/or Parent 

Training services can only be enacted by the student’s ARD Committee. Discontinuation 

usually occurs once mastery of the training objectives has occurred, or when services are 

no longer deemed appropriate or desired for any number of reasons considered and 

determined by the ARD Committee. A reasonable period of time is needed and 

recommended for parent(s) to have sufficient time to implement the skills/strategies 

recommended by the trainer. 

Reevaluations 

LEA needs to complete a REED to plan evaluation. Best practice, a minimum of two cohesive 

evaluations should be completed before reviewing existing evaluation data is substituted for 

formal/informal assessment. A Licensed Specialist in School Psychology should give input 

when reviewing data for a child identified with Autism.  A speech language pathologist should 

give input when identified with speech impairment or when communication/pragmatics is an 

area of concern.  

 If further assessment is needed, LEA needs to send notice of FIE and obtain consent for FIE.  

When completing a review of existing evaluation data, the group of qualified professional may 

see a need for specific areas of assessment to determine the child’s needs in the area(s) of 

academics, adaptive behavior, social behavior, transitional /vocational or other needs.  



 

 

The Texas Autism Resource Guide for Effective Teaching website evaluation section is divided 

into categories of evaluation. The categories are: Academic Achievement, Adaptive Behavior, 

Autism Screening, Cognition, Developmental, Emotional and Behavioral, Functional Behavioral, 

Motor, Sensory, Social Relationship, Speech language, Transition Vocational, and Other. The 

individual assessment documents include an overview of the specific assessment measure, a 

summary table describing the assessment, autism-related research, and references. The 

summary table includes: (a) the name of the assessment, the author, and the publication date; 

(b) the age range (in years) for the children with whom the assessment should be used; (c) the 

method or format for the administration of the assessment; (d) the approximate time to 

administer the assessment; (e) the test’s subscales; and (f) information about where the 

assessment can be purchased. The individual assessments within each category does not 

reflect an endorsement or a mandate. Decisions about which assessments and interventions 

to use are left to qualified individuals or committees charged with reviewing and creating 

programs for students with autism. 

The link to the website is below: 

http://txautism.net/target 

 

http://txautism.net/target

