
EVALUATION OF STUDENTS WITH DEAFBLINDNESS  

Deaf-blindness means concomitant hearing and visual impairments, the combination of 
which causes such severe communication and other developmental and educational 
needs that they cannot be accommodated in special education programs solely for 
children with deafness or children with blindness. 34 CFR, §300.8(c)(2). A student with 
deaf-blindness is one who has been determined to meet the criteria for deaf-blindness as 
stated in 34 CFR, §300.8(c)(2). In meeting the criteria stated in, a student with deaf-
blindness is one who, based on the evaluations specified in subsections (c)(3) and (c)(12) of 

this section:   

(A) meets the eligibility criteria for auditory impairment specified in subsection 
(c)(3) of this section and visual impairment specified in subsection (c)(12) of this 

section;   

(B) meets the eligibility criteria for a student with a visual impairment and has a 
suspected hearing loss that cannot be demonstrated conclusively, but a 
speech/language therapist, a certified speech and language therapist, or a 
licensed speech language pathologist indicates there is no speech at an age 

when speech would normally be expected;   

(C) has documented hearing and visual losses that, if considered individually, 
may not meet the requirements for auditory impairment or visual impairment, 
but the combination of such losses adversely affects the student's educational 

performance; or  

(D) has a documented medical diagnosis of a progressive medical condition that 
will result in concomitant hearing and visual losses that, without special 
education intervention, will adversely affect the student's educational 
performance. 19 Texas Administrative Code § 89.1040(c)(2) 

The following information could be considered as examples if the child cannot be 
accommodated in special education programs solely for children with deafness 
or children with blindness. 34 CFR, §300.8(c)(2) 

 

Examples of (A) could include a child with Usher Syndrome I, where the hearing loss is well 

documented and the vision loss has resulted in visual field loss or a child with hearing loss and 

vision result of prenatal exposure to CMV as the cause of both hearing and vision loss. 

An example of (B) could include students with a visual impairment and suspected hearing loss; 

the SLP provides services to develop commination skills. 

 



An example of (C) could include the student with Down Syndrome who has high myopia and a 

mild fluctuating conductive hearing loss.  Alone, these losses may not impact 

education.  However, given the presence of Down Syndrome together with these mild losses, 

the educational impact of the combined losses may be greater than anticipated.  This could be 

confirmed by a functional vision and functional hearing assessment. 

An example of (D) would include students with Usher Syndrome II where the hearing loss is 

present from birth but the vision loss is slow to develop.  These students may not show any 

vision loss until very late in their high school years but there may be value working on a 

transition plan for them.  There may be value in connecting them to other students and 

families with Usher Syndrome II. 

There may be students who may meet the eligibility condition of Deafblindness but an ARD 

committee has decided does not meet the 34 CFR, §300.8(c)(2) criteria.  These could include: 

 A student in general education who does not need special education and yet has a 

combined hearing and vision loss (including progressive losses).  An example would 

include a student with Usher Syndrome 2 for whom the hearing loss is not creating 

educational need and the vision loss has not progressed to the point of educational 

need either.  A student like this may or may not be receiving 504 services. 

 A student who meets eligibility but the ARD committee has decided to not consider one 

or another of the sensory categories, usually for social/emotional reasons.  An example 

of this would be the student with Usher Syndrome I who has grown up profoundly deaf, 

uses visual communication and is considered too emotionally fragile at this time to 

receive the additional label of visually impaired. 

 This might include the student who is so medically fragile that trips outside the home to 

get this kind of medical information are not easily possible. The student’s health and 

medical needs, quality of life are a higher priority of the ARD committee. This could 

include student with certain types of cancer or TBI.   

Syndromes, Diseases and Conditions Which May Result in Combined Vision and Hearing Loss 
http://www.tsbvi.edu/syndromes-which-often-result-in-combined-vision-and-hearing-loss-1 

Alport Syndrome,  Cytomegalovirus (CMV), CHARGE, Cerebral Palsy,  Down Syndrome, 

Marshall Syndrome, Rubella Syndrome, Stickler Syndrome, Duane Syndrome, KID Syndrome, 

Leber’s Syndrome, Norrie’s Disease, Pierre-Robin Syndrome, Trisomy 13, Ushers I, II, III. 

There are many other syndrome and conditions that are associated to some degree with 

combined vision and hearing loss.  

 

 

http://www.tsbvi.edu/syndromes-which-often-result-in-combined-vision-and-hearing-loss-1


A child is assessed in all areas related to the suspected disability may lead you to children who 

are already identified or in the process of being assessed for Deaf or Hard of Hearing possibly 

being at risk for vision loss.  

Or a child is assessed in all areas related to the suspected disability may lead you to children 
who are already identified or in the process of being assessed for Visual Impairment possibly 
being at risk for hearing loss.  
 
When a new concern arises from: 

 Full Independent Evaluation process or 

 Expressed concern by staff or parents about possible vision loss or 

 New medical information or 

 Teacher 
 

Please follow the attached flow chart titled:   
Students who are Deaf or Hard of Hearing at Risk for Vision Loss. 
Students who are Visually Impaired at Risk for Hearing Loss. 
 
The multidisciplinary team will then collaboratively complete a full individual evaluation. 
 

1. Communication section- completed with SLP and teacher of the deaf 
2. Physical section – all above information should be in the physical section of the FIE.  

3. Sociological section 

4. The emotional, cognitive, achievement, adaptive behavior and assistive technology 

portion must be completed in collaboration with speech language pathologist, 

teacher of the deaf and teacher of visually impaired to ensure you are addressing a 

dual sensory loss. They may be done formally or informally so as to most likely yield 

accurate information on what the child knows and can do academically, 

developmentally, and functionally. CFR 300.304(c)(1)(ii).  In each section the 

assessment results should accurately reflect the child's aptitude or achievement 

level. If departure from standard procedure was used, how and why this was used 

must be reported in the full individual evaluation.  

5. Address recommendation for instruction and core curriculum, if applicable.  

 

Much of the information and forms attached can be found on the Texas School for the Blind 

and Visually Impaired: A Process for Identifying Students with DeafBlindness (Birth-22).  

 http://www.tsbvi.edu/deafblind-identification-process 

 

http://www.tsbvi.edu/deafblind-identification-process


Reevaluation  

LEA needs to complete a REED to plan evaluation. When completing a review of existing 

evaluation data, the group of qualified professional may see a need for specific areas of 

assessment to determine the child’s needs in the area(s) of academics, adaptive behavior, 

social behavior, transitional /vocational or other needs.  

 

If further assessment is needed, LEA needs to send notice of FIE and obtain consent for FIE. 

 

 


