
EVALUATION OF STUDENTS WITH DYSLEXIA 

“Dyslexia” means a disorder of constitutional origin manifested by a difficulty in learning to 

read, write, or spell, despite conventional instruction, adequate intelligence, and sociocultural 

opportunity. (2) “Related disorders” include disorders similar to or related to dyslexia such as 

developmental auditory imperceptions, dysphasia, specific developmental dyslexia, 

developmental dysgraphia, and developmental spelling disability. (TEC) §38.003 

The following are the primary reading/spelling characteristics of dyslexia:   
Difficulty reading words in isolation   
Difficulty accurately decoding unfamiliar words  
Difficulty with oral reading (slow, inaccurate, or labored)  
Difficulty spelling  

 
It is important to note that individuals demonstrate differences in degree of impairment. The 
reading/spelling characteristics are most often associated with the following:  

Segmenting, blending, and manipulating sounds in words (phonemic awareness)  
Learning the names of letters and their associated sounds  
Holding information about sounds and words in memory (phonological memory)  
Rapidly recalling the names of familiar objects, colors, or letters of the alphabet (rapid 
naming) 

 
LEAs must establish written procedures for assessing students for dyslexia within general 
education. The first step in the assessment process, data gathering, should be an integral part 
of the district’s or charter school’s process for any student exhibiting learning difficulties. 
Please see The Dyslexia Handbook Revised 2014 Procedures Concerning Dyslexia and Related 
Disorders, Texas Education Agency, Austin, Texas. 
 

Referrals 

1. Areas to Gather Data 

Family history, RTI data, attendance, discipline, nurse or health information, grades over time, 

benchmark, state assessment data could include early literacy K, 1 & 2 assessment (TRPI, 

DIBBLS, ISTATION, MAP, PAPI, PALS, WJIII-DIAGNOSTIC READING BATTERY, etc) or history of 

STAAR.  Texas middle school diagnostic reading assessment 7th grade (ISTATION, RAPS 360, 

TMFSA, WJIII-DRB). Any anecdotal records or instructional observations* should be included.  

 

Interview the teacher or parent to answer any questions about any gaps or conflicting 

information found in the records.  

 



*Instructional Observations should look for academic behavior, such as, do they initiate 

task, and do they ask for assistance appropriately, do they keep up with the pace of the class, 

do they need directions repeated or clarified, and does the student need additional direct 

instruction. Describe the child’s performance in the regular classroom in various subjects 

 

2.  Areas to Assess and possible tools for assessment  

Academic Skills (characteristics of Dyslexia) 

Letter Knowledge-names and sounds of letters 
1. WIAT-III Early Reading Skills 
2. WJ-IV Letter Word Identification 
3. KTEA-3 Letter and Word Recognition 
4. WRMT-3 Letter Identification 
5. Informal assessment-have the student identify alphabet flash card or identify random letters 
 
Reading Words in Isolation- reading real words  
1. WIAT-III Word Reading, 
2. WJ-IV Letter Word Identification 
3. KTEA-3 Letter and Word Recognition 
4. WRMT-3 Word Identification 
5. Informal assessment-have the student read Dolche list 

 
Decoding Unfamiliar Words –reading nonsense words 
1. WIAT-III Pseudoword Decoding 
2. WJ-IV Word Attack 
3. KTEA-3 Nonsense Word Decoding  
4. WRMT-3 Word Attack 
5. Informal assessment-have the student read Dolche list 
 
Reading Fluency (Rate and Accuracy)-quality of oral reading  
1. WIAT-III Oral Reading Fluency 
2. Grey Oral Reading Test (GORT-5) 
3. DIBELS –Oral Reading Fluency  
4. Informal assessment-Running Record from reading specialist or classroom teacher 
 
*Spelling-ability to map sounds to letter 
Spelling (An isolated difficulty in spelling would not be sufficient to identify dyslexia.) 
1. WIAT-III Spelling 
2. WJ-IV Spelling 
3. KTEA-3 Spelling  
4. Informal assessment-classroom spelling telling test 
 
 

 
 
 



Phonological Processing Skills (possible underlying causes of Dyslexia) 
 

Phonological Awareness-ability to manipulate, blend, segment, or delete sounds in spoken words 
1. CTOPP-2 Elision, Blending Words, Phoneme Isolation 
2. WJ-IV Oral Language Segmentation and Sound Blending  
3. KTEA-3 Phonological Processing 
4. Phonological Awareness Test -2 NU (5.0-9.11) 
 
Rapid Naming- the ability to name objects, pictures, colors or symbols (letter or digits) presented visually in 
a quick and automatic manner 
1. CTOPP-2 Rapid Digits Naming and Rapid Letter Naming 
2. WJ-IV Oral Language Rapid Picture Naming  
3. KTEA-3 Letter Naming Facility and Object Naming Facility  
4. PAL-2 RAN Letter and RAN Letter groups 
 

 

The data collected will determine if a student’s difficulties in the areas of reading and spelling 

reflect a pattern of evidence for the primary characteristics of dyslexia with unexpectedly low 

performance for the student’s age and educational level.   

 

*Based on the information from the Dyslexia referral the evaluator may need to obtain 

additional data in some of the following areas to determine if the difficulties are unexpected. 

Additional data may include information from the areas listed below. 

 
*Possible Additional Areas – impacted to Dyslexia or Related Disorders 

(All areas may not need to be assessed) 
 
Reading Comprehension- ability to process text 
1. WIAT-III Reading Comprehension 
2. WJ-IV Passage Comprehension (cloze method) 
3. KTEA-3 Reading Comprehension 
4. WRMT-3 Passage Comprehension 
5. Informal assessment-State assessment (Reading) 
 
Written Expression- ability to generate ideas, construct meaningful sentences, sequence and organize their 
ideas into paragraphs, and use grammar appropriately. 
1. WIAT-III Sentence Composition or Essay Composition 
2. WJ-IV Passage Comprehension (cloze method) 
3. KTEA-3 Written Expression 
4. TOWL-4 Story Composition 
5. Informal assessment-State assessment (Writing) 
 
 
 



Phonological Memory- ability to code information phonologically for temporary storage in working memory 
1. CTOPP-2 Memory for Digits and Nonword Repetition 
2. WJ-IV Memory for Words 
3. KABC-2 Word Order 
4. WISC-V Picture Span 
 
Orthographic Processing-ability to use the visual system to form, store, and recall words 
1. Test of Orthographic Competence (TOC) 
2. WJ-IV Letter Pattern Matching or Number Pattern Matching 
3. WISC-V Naming Speed Color-Object 
 
Handwriting 
1. Writing samples 
2. Observation 
3. Teacher Information 
 

*Possible Additional Areas – for unexpectedness 
 

Vocabulary Knowledge-ability to understand a word meaning 
1. WISC-V Vocabulary or Similarities 
2. WJ-IV Oral Vocabulary 
3. KABC-2 Riddles or Verbal Knowledge 
4. WMLS-R Picture Vocabulary 
5. Informal assessment-Science or Social Studies vocabulary knowledge 
 
Listening Comprehension-ability to recognize speech sounds, understand the meaning of individual words, 
and/or understand the syntax of sentences in which they are presented. 
1. WIAT-III Listening Comprehension 
2. WRMT-3 Listening Comprehension 
3. KTEA-3 Listening Comprehension  
4. Informal assessment-speech/language pre-referral checklist  
 
Math Calculation/Reasoning - ability to understand the meaning of numbers and/or to apply math 
principles to solve problems 
1. WIAT-III Math Calcuation  
2. WJ-IV  Calculation  
3. KTEA-3 Listening Comprehension  
4. Informal assessment-State Assessment 
 
 
 
 
 
 
 
 
 
 



3. Considerations When Making a Determination 
 

Do the data show a pattern of low reading and spelling skills that is unexpected for the 
student in relation to the student’s other academic abilities and provision of effective 
classroom instruction? 
 
Do we have informal information, observations, or data that the student can learn in the 
absence of print? 
 
It is not one single indicator but a preponderance of data (both informal and formal) that 
provide the committee or group of qualified people with evidence for whether these 
difficulties are unexpected.  
 
List the characteristics of Dyslexia the student exhibits.  
 

4. If the student is being identified under Section 504 the LEA is responsible for creating 
Section 504 procedures to meet OCR requirements. This would include reviewing the 
results of the assessment with a 504 committee of knowledgeable people.  

 
5. Best practice, if the student is being identified under IDEA, the  assessment results 

including observed characteristics of Dyslexia should be listed in the achievement 
section of the full individual (and initial) evaluation. The findings should contain 
specific recommendations for instruction in the recommendation sections. As the FIE 
was completed by a group of qualified people, regardless of any other disability 
condition or lack thereof, the Dyslexia identification should also be referred to in the 
summary as to whether or not the “child does or does not demonstrate 
characteristics of Dyslexia”  

  
 

 


